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Freehold Borough School District 

District Mission 

We will inspire the creativity and imagination of all students and empower them as 

knowledgeable, skillful, and confident learners who flourish and contribute willingly in a 

changing world. 

Core Beliefs 

We believe that: 

 All people have inherent worth. 

 Life-long learning is basic to the survival and advancement of society. 

 The primary influence on the individual's development is the family in all its forms. 

 Valuing diversity is essential to individual growth and the advancement of society. 

 All individuals have strengths and human potential has no known limits. 

 Democracy thrives when individuals accept responsibility for their choices. 

 Being trustworthy builds trust. 

 Creativity and imagination are essential for society to flourish. 

 A safe environment is essential for the well-being of the individual and for society to 

flourish 
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Freehold Borough School District 

Philosophy 

The philosophy for our curriculum is developed with a democratic system of beliefs and values.  

Believing that our students deserve the best education, our curriculum is aligned to the most 

current New Jersey Core Curriculum Content Standards and current statewide assessments.  Our 

scope and sequence is vertically and horizontally aligned.  The progression of objectives 

embraces decades of rigorous research, conducted both independently and at the university level, 

and acknowledges that children develop differently and that learning experiences and strategies 

for performance are differentiated.  Our borough is a diverse community, rich in tradition and 

spirit.  Knowledge is a fusion balancing authentic experience and content, which language arts 

literacy skills are integrated with other content areas.  Our curriculum contains common 

expectations that are rigorous and student centered, and teachers, who are most proximal to the 

children, will use this document as an instrument to ensure student success. 

To ensure that our children are successful and receive the best education, this curriculum 

document, our staff will continuously collaborate on this living document.  We will develop 

purposeful and effective formative and summative assessments which measure growth of our 

curriculum and inform our instruction.  Finally, we will continuously seek to grow professionally 

through professional development, which is aligned to statewide regulations, but specifically 

geared to benefit our curriculum, school, and children. 

General Curriculum & Instruction Objectives 

 Teachers will employ lessons that are aligned to our curriculum and framed utilizing 

current research-based methods and techniques that focus on student achievement 

 Our lessons will be structured according to statewide and district standards and our 

teachers will have flexibility to ensure that lessons meet the needs of all learners 

 Units and lessons will be differentiated  

 Curriculum is be student focused on success and balances developmental theory and 

psychometric standards 

 Democratically developed benchmarks and assessments will be utilized to gauge student 

and curricular growth.  Assessment will be multidimensional and developed according to 

student need. 
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Educational Outcome Goals/Course Overview 

 

 In grades 5, students build upon K-4 foundational content. Through instruction in U.S. 

History and World History/Global Studies, they begin to analyze the implications of government 

structures and economic policies for individuals, communities, nations, and global relationships. 

The study of migratory patterns and belief systems that in the past led to cooperation and conflict 

among groups of people enable students to realize the significance of cultural transmission in 

today’s global society. Relevant activities that help students connect content knowledge to 

current issues and that promote service learning empower students to become civic-minded and 

socially active.  

In this unit students will acquire the knowledge and skills to think analytically about how past 

and present interactions of people, cultures, and the environment shape the American heritage. 

Such knowledge and skills enable students to make informed decisions that reflect fundamental 

right and core democratic values as productive citizens in local, national, and global 

communities. Students will acquire the knowledge and skills to think analytically and 

systematically about how past interactions of people, cultures, and the environment affect issues 

across time and cultures. Such knowledge and skills enable students to make informed decisions 

as socially and ethically responsible world citizens in the 21st century. Students will acquire the 

skills needed to be active, informed citizens who value diversity and promote cultural 

understanding by working collaboratively to address challenges that are inherent in living in an 

interconnected world. 
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Core Materials 

Social Studies: United States. (2008). Pearson Education.  
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Pacing Guide 

Unit Anticipated Timeframe 

Unit 1 The Earliest Americans September / Mid- November 

Unit 2 European Exploration Mid-November / Mid-February 

Unit 3 Settlement & Conflict Mid-February / March 

Unit 4 Colonization April / June 
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Unit Plan Title 

 

The Earliest Americans 

Suggested Time Frame September / Mid- November 

 

Overview / Rationale 

 

In this unit students will acquire the knowledge and skills to think analytically about how past 

and present interactions of people, cultures, and the environment shape the American heritage. 

Such knowledge and skills enable students to make informed decisions that reflect fundamental 

right and core democratic values as productive citizens in local, national, and global 

communities. Students will acquire the knowledge and skills to think analytically and 

systematically about how past interactions of people, cultures, and the environment affect issues 

across time and cultures. Such knowledge and skills enable students to make informed decisions 

as socially and ethically responsible world citizens in the 21st century.  

 

 

Stage 1 – Desired Results  

Established Goals: 

6.1.8.a.2.b - Explain how and why early government structures developed, and determine the 

impact of these early structures on the evolution of American politics and institutions. 

6.2.8.b.1.a - Explain the various migratory patterns of hunters/gatherers that moved from Africa 

to Eurasia, Australia, and the Americas, and describe the impact of migration on their lives and 

on the shaping of societies. 

6.2.8.c.1.b - Determine the impact of technological advancements on hunter/gatherer and 

agrarian societies. 

6.1.8.d.1.a - Compare and contrast gender roles, religion, values, cultural practices, and political 

systems of Native American groups. 

Enduring Understandings: 

 Compare and contrast various native 

American tribes 

 Assess the effectiveness of the use of 

natural resources 

 Make connections between how the 

natives land usage led to modern day 

land usage/adaptations 

 Make connections between early forms 

of government and modern government 

 

Essential Questions: 

 Were adaptations that Native American 

Tribes made because of their 

geographic and political locations 

successful for their existence? 

Knowledge: 

 Essential terms including migration, 

civilization, Iroquois, Algonquian, 

Inuit, Makah, Pueblo, Hopi, Zuni, 

Skills: 

 Differentiating between the migration 

patterns 

 Sharing the contributions and 
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teepee, longhouse, wigwam, potlatch, 

totem pole, dugout,. 

 Geographical regions and migration 

patterns of various tribes.  

 

achievements of the early Americans. 

 Determining how the Native Americans 

adapted and utilized geographic 

resources to meet their needs  

 Sequencing events in Native American 

migration and settlement 

 Persuasive writing 

 Oral and written presentation skills 

 

 

 

 

In this unit plan, the following 21st Century Life and Careers skills are addressed: 

Check ALL that apply – 

 

21
st
 Century Themes 

 Indicate whether these skills are: 

 E – encouraged 

 T – taught 

 A – assessed 

Career Ready Practices 

9.1 Personal Financial Literacy  E CRP1.    Act as a responsible and 

contributing citizen and employee. 

 Income and Careers   CRP2.    Apply appropriate academic 

and technical skills. 

 Money Management   CRP3.    Attend to personal health 

and financial well-being. 

 Credit and Debt Management  A CRP4.    Communicate clearly and 

effectively and with reason. 

 Planning, Saving, and Investing   CRP5.    Consider the environmental, 

social and economic impacts of 

decisions. 

 Becoming a Critical Consumer   CRP6.    Demonstrate creativity and 

innovation. 

 Civic Financial Responsibility  T CRP7.    Employ valid and reliable 

research strategies. 

 Insuring and Protecting  T CRP8.    Utilize critical thinking to 

make sense of problems and 

persevere in solving them. 

9.2 Career Awareness, Exploration, and 

Preparation 

  CRP9.    Model integrity, ethical 

leadership and effective management. 

 Career Awareness   CRP10.  Plan education and career 

paths aligned to personal goals. 

 Career Exploration  E CRP11.  Use technology to enhance 

productivity. 

 Career Preparation  E CRP12.  Work productively in teams 

while using cultural global 
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competence. 

Interdisciplinary Connections 

Other standards covered: 

RL.5.1, RL.5.3, RL.5.4, RL.5.5, RL.5.7, RL.5.9 

RI.5.1, RI.5.2, RI.5.3, RI.5.4, RI.5.5, RI.5.6, RI.5.7, RI.5.8, RI.5.9 

 

Student Resources 

Primary Source Readings Social Studies: United States. (2008). Pearson Education.  

 

Secondary Source 

Readings 

Leveled Readers 

Supporting Text pages  

Teacher Resources 

Texts: 
Kids Discover Books 

Don’t know Much About American History 

If you Lived with the Indians of the Northwest Coast 

If you Lived with the Hopi Indians 

If you Lived with the Iroquois 

If you lived with the Cherokees 

If you lived with the Sioux Indians 

In the light of the Forest 

Sign of the Beaver 

 

Supplemental Workbooks: 
 

Websites: 
Teachnology Web Quests 

Discovery Education 

Transcript of President Andrew Jackson's Message to Congress 'On Indian Removal' (1830) 

Did first arrive by land or by sea? 

Native American Facts for Kids 

The Kanawha Valley and its Prehistoric People 

National Archives for Primary Sources and Lessons 

 

Worksheets: 

 

Videos: 
The Northwest Entrada 

Migration into North America 

Time Warp Trio part 1 

Time Warp Trio part 2 

Time Warp Trio part 3 

http://www.teach-nology.com/teachers/lesson_plans/computing/web_quests/social_studies/
http://www.discoveryeducation.com/
https://www.ourdocuments.gov/doc.php?flash=true&doc=25&page=transcript
http://news.nationalgeographic.com/news/2003/11/1106_031106_firstamericans_2.html
http://www.native-languages.org/kids.htm
http://cwva.org/area_prehistories/kvprehistory-maslowski.html
http://www.archives.gov/education/lessons/
https://www.youtube.com/watch?v=kNTXCMYjwEk
http://www.schooltube.com/video/86ff2cea13c9d27db6e6/Migration-Into-North-America
https://www.youtube.com/watch?v=Hxfh66l77WM
https://www.youtube.com/watch?v=FJTwGkWIjiQ
https://www.youtube.com/watch?v=w6AlFQdQjWc
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Stage 2 – Assessment Evidence 

Performance Task(s): 

Role Play: 

You are the curator for the National Museum 

of Native American. You are creating a 

presentation to the Museum Board of Directors 

to show that the Native American tribe that 

you have been assigned deserves to be 

included in the museum because of their 

contributions \. Create a cohesive written or 

oral presentation on Native Americans that 

highlights the contribution and achievements 

of you tribe as well as their lasting legacy.  

 

Persuasive writing: students decide which 

tribes were ―most successful‖ based on their 

adaptation to geographic resources. Success of 

a tribe be based upon the following criteria: 

 Home and shelter 

 Food 

 Clothing 

 Customs and traditions 

 

Students should keep in mind that through their 

note taking they should concentrate on what 

resources were used, and how they used those 

resources to better their lives. An overall ―best 

tribe‖ should be determined. Students should 

describe in their writing how this tribe best 

used their resources, how they adapted to the 

climate and vegetation of the land, and how 

their economical usage of resources should be 

an example for wasteful Americans to 

consider. Tie-in with Art can allow students to 

create artifacts that represent their tribe of 

choice.  

 

Timeline replication (sequencing) projects. 

Other Evidence: 

Pre-Assessment- survey of prior knowledge 

(i.e. true or false survey, KWL chart, draw a 

sketch of student perception of Native 

Americans) 

Midway assessment-Quiz/Test (including all of 

or some of the following): matching, open 

response, multiple choice, fill in the blank 

Oral assessments 

Participation rubric 

Graded homework/ classwork 

Student conferencing 

Written assignments 

Map skills 

Reading comprehension 

Primary sources analysis 

Replicating a Native American artifact 

 

 

 

 

Stage 3 – Learning Plan 

Instructional Note- taking form teacher lecture/presentation 
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Strategies Video learning 

Non-fiction readings 

Fiction Readings  

Textbook Investigation 

Suggested 

Learning 

Activities 

Projects 

Research Projects 

Timelines 

KWL Charts 

Mini-projects 

Modifications Special Education Students: (These are just suggested ideas to modify 

instruction.  All modifications and accommodations should be specific to 

each individual child’s IEP)  Reduce/revise assignments & assessments as 

per IEP; provide individual & small group help; notes, and study guides; 

provide background knowledge. 

 

English Language Learners: 
Small group 

Study Guides 

PowerPoint based notes prior to lesson 

 

Students at Risk of Failure: 
Small group 

Study Guides 

PowerPoint based notes prior to lesson 

 

Gifted Students: 
Short term research project developed by teacher 

D indicates differentiation at the lesson level 
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Unit Plan Title 

 

European Exploration 

Suggested Time Frame Mid-February / March 

 

 

Overview / Rationale 

 

In this unit students will acquire the knowledge and skills to think analytically about how past 

and present interactions of people, cultures, and the environment shape the American heritage. 

Such knowledge and skills enable students to make informed decisions that reflect fundamental 

right and core democratic values as productive citizens in local, national, and global 

communities. Students will acquire the knowledge and skills to think analytically and 

systematically about how past interactions of people, cultures, and the environment affect issues 

across time and cultures.  

 

 

Stage 1 – Desired Results  

Established Goals: 

6.1.8.b.1.b - Analyze the world in spatial terms (e.g., longitude, latitude) using historical maps to 

determine what led to the exploration of new water and land routes. 

6.1.8.c.1.a - Evaluate the impact of science, religion, and technology innovations on European 

exploration. 

6.1.8.c.1.b - Explain why individuals and societies trade, how trade functions, and the role of 

trade during this period. 

6.1.8.d.2.a - Analyze the power struggle among European countries, and determine its impact on 

people living in Europe and the Americas. 

6.2.8.a.4.a - Analyze the role of religion and other means rulers used to unify and centrally 

govern expanding territories with diverse populations. 

6.2.8.b.4.b - Assess how maritime and overland trade routes (i.e., the African caravan and Silk 

Road) impacted urbanization, transportation, communication, and the development of 

international trade centers. 

6.2.8.b.4.e - Analyze the motivations for civilizations to modify the environment, determine the 

positive and negative consequences of environmental changes made during this time period, and 

relate these changes to current environmental challenges. 

6.2.8.c.4.a - Explain how and why the interrelationships among improved agricultural 

production, population growth, urbanization, and commercialization led to the rise of powerful 

states and kingdoms (i.e., Europe, Asia, Americas). 

6.2.8.d.4.a - Analyze the role of religion and economics in shaping each empire’s social 

hierarchy, and evaluate the impact these hierarchical structures had on the lives of various groups 

of people. 

6.2.8.d.4.b - Analyze the causes and outcomes of the Crusades from different perspectives, 

including the perspectives of European political and religious leaders, the crusaders, Jews, 

Muslims, and traders. 
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Enduring Understandings: 

 That there were significant 

geographical, social, and governmental 

changes in society between the middle 

ages and the age of exploration.  

 That science, technology, and religion 

had strong roles in the development of 

exploration of the Western Hemisphere. 

 That there were unintended benefits 

and negative consequences of 

exploration and European settlement in 

North and South America. 

 Indigenous societies in the Western 

Hemisphere migrated and changed in 

response to the physical environment 

and due to their interactions with 

Europeans.  

 European exploration expanded global 

economic and cultural exchange into 

the Western Hemisphere.  

Essential Questions: 

 What are the motivating factors of 

exploration? 

 Why would a monarch want to fiancé 

an exploration mission? 

 How did life in the New World change 

as a result of European exploration 

and/or settlement? 

Knowledge: 

 Essential terms including astrolabe, 

caravel, caravan, slave, empire, nation, 

reformation, Renaissance, trade, 

society, conquest, conquistador, 

surplus, economy, monarchy, tribal 

rule, profit, cartographer, expedition, 

mutiny, company, estuary, colonist.  

 Exploration patterns 

 Major European explorers of North and 

South America and their 

accomplishments. 

 The cause and effects of conflicts 

between European explorers and Early 

American civilization. 

 3 major economic systems of the age of 

Exploration.  

 

Skills: 

 Discussing factors that stimulated 

European overseas explorations 

between the 15
th

 and 17
th

 centuries and 

the impact of the exploration on the 

modern world.  

 Tracing the major land and water routes 

of the explorers. 

 Comparing the political, social, 

economic, and religious systems of 

Europeans, and Native Americans who 

converged in the western hemisphere 

after 1492. 

 Discussing the characteristics of the 

Spanish and Portuguese exploration 

and conquest of the Americas, 

including Spanish interactions with the 

Incan and Aztec empires, expeditions in 

the American Southwest, and the social 

composition of early settlers and their 

motives for exploration and conquest.   

 Creating basic chronological timelines 

of the age of exploration. 

 Relating the connection of this time 

line period to the modern United States.  
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In this unit plan, the following 21st Century Life and Careers skills are addressed: 

Check ALL that apply – 

 

21
st
 Century Themes 

 Indicate whether these skills are: 

 E – encouraged 

 T – taught 

 A – assessed 

Career Ready Practices 

9.1 Personal Financial Literacy  E CRP1.    Act as a responsible and 

contributing citizen and employee. 

 Income and Careers   CRP2.    Apply appropriate academic 

and technical skills. 

 Money Management   CRP3.    Attend to personal health 

and financial well-being. 

 Credit and Debt Management  A CRP4.    Communicate clearly and 

effectively and with reason. 

 Planning, Saving, and Investing   CRP5.    Consider the environmental, 

social and economic impacts of 

decisions. 

 Becoming a Critical Consumer   CRP6.    Demonstrate creativity and 

innovation. 

 Civic Financial Responsibility  T CRP7.    Employ valid and reliable 

research strategies. 

 Insuring and Protecting  T CRP8.    Utilize critical thinking to 

make sense of problems and 

persevere in solving them. 

9.2 Career Awareness, Exploration, and 

Preparation 

  CRP9.    Model integrity, ethical 

leadership and effective management. 

 Career Awareness   CRP10.  Plan education and career 

paths aligned to personal goals. 

 Career Exploration  E CRP11.  Use technology to enhance 

productivity. 

 Career Preparation  E CRP12.  Work productively in teams 

while using cultural global 

competence. 

Interdisciplinary Connections 

Other standards covered: 

RL.5.1, RL.5.3, RL.5.4, RL.5.5, RL.5.7, RL.5.9 

RI.5.1, RI.5.2, RI.5.3, RI.5.4, RI.5.5, RI.5.6, RI.5.7, RI.5.8, RI.5.9 

 

 

Student Resources 

Primary Source  

Readings 

Social Studies: United States. (2008). Pearson Education. 
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Secondary Source 

Readings 

Leveled Readers 

Supporting Text pages  

Teacher Resources 

Texts: 
Encounter 

 

Supplemental Workbooks: 

 

Websites: 
Enchanted Learning  

European Exploration Webquest 

 

Worksheets: 

 

Videos: 
Discovery Education 

 Exploring the World: The Portuguese Explorers  

 Challenging Geography: Explorers Discover America 

 Early Explorers: The Age of Discovery 

 Exploring the Renaissance 

 Exploring the World: Ferdinand Magellan and the First Voyage Around the World 

 Exploring the World: Spanish Explorers of North America 

 Medieval Times: Life in the Middle Ages 

 The Explorers: Christopher Columbus: Voyager to a New World 

 The Explorers: Francisco Pizarro and the Incas 

 The French Explorers: the Beginnings of French Exploration and Settlement in North 

America: 1490-1564 

 The Great Age of Exploration 

 Understanding Economics  

 

Stage 2 – Assessment Evidence 

Performance Task(s): 

Role Play  

You are a cartographer (map maker) in the 

1600’s, and the King of Spain has asked that 

you make a map of where all of the European 

explorers have traveled. Your map should 

include the route of at least 4 explorers. The 

map should include where they began their 

voyage, their stops, and their final destination. 

Each explorer’s route should have its own 

symbol in your map key. Your map must also 

Other Evidence: 

Pre-Assessment- survey of prior knowledge 

(short quiz, true/false correction, brain 

storming) Why Explore, Why Trade? Activity 

(see appendix 1) 

 

Midway assessment-Quiz/Test (including all of 

or some of the following): matching, open 

response, multiple choice, fill in the blank 

Oral assessments 

Participation rubric 

http://www.enchantedlearning.com/explorers/
http://zunal.com/webquest.php?w=162618
discoveryeducation.com
https://drive.google.com/file/d/0B4W1TOEaDUwfQkpMSWJfR2J2MW8/view
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have a compass rose, labeled continents and 

oceans, and labeled equator.  

-Write and illustrate a cohesive written or oral 

presentation on (an) Explorer(s) which 

highlights his contributions and achievements 

that relate to the modern-day United States.  

-Persuasive writing to have students convince a 

European Monarch to fund their exploration 

journey to the Western Hemisphere.  

-Debate one of the five major theories of the 

causes of exploration. 

-Creation of a map that compares and contrasts 

exploration and subsequent trade routes -

Replication of a sequencing timeline of key 

events in the Age of Exploration  

Graded homework/ classwork 

Student conferencing 

Written assignments 

Map skills 

Reading comprehension 

Primary sources analysis 

Replicating a Native American artifact 

 

 

 

Stage 3 – Learning Plan 

Instructional 

Strategies 

Note- taking from teacher lecture/presentation 

Video learning 

Non-fiction readings 

Fiction Readings  

Textbook Investigation 

Suggested 

Learning 

Activities 

Projects 

Research Projects 

Timelines 

KWL Charts 

Mini-projects 

Modifications Special Education Students: (These are just suggested ideas to modify 

instruction.  All modifications and accommodations should be specific to 

each individual child’s IEP)  Reduce/revise assignments & assessments as 

per IEP; provide individual & small group help; notes, and study guides; 

provide background knowledge. 

 

English Language Learners: 
Small group 

Study Guides 

PowerPoint based notes prior to lesson 

 

Students at Risk of Failure: 
Small group 

Study Guides 
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PowerPoint based notes prior to lesson 

 

Gifted Students: 
Short term research project developed by teacher 

D indicates differentiation at the lesson level 
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Unit Plan Title 

 

Settlement and Conflict 

Suggested Time Frame Mid-November / Mid-February 

 

Overview / Rationale 

 

In this unit students will acquire the knowledge and skills to think analytically about how past 

and present interactions of people, cultures, and the environment shape the American heritage. 

Such knowledge and skills enable students to make informed decisions that reflect fundamental 

right and core democratic values as productive citizens in local, national, and global 

communities. Students will acquire the knowledge and skills to think analytically and 

systematically about how past interactions of people, cultures, and the environment affect issues 

across time and cultures. Such knowledge and skills enable students to make informed decisions 

as socially and ethically responsible world citizens in the 21st century. Students will acquire the 

skills needed to be active, informed citizens who value diversity and promote cultural 

understanding by working collaboratively to address challenges that are inherent in living in an 

interconnected world. 

 

 

Stage 1 – Desired Results  

Established Goals: 

6.1.8.a.1.a - Compare and contrast forms of governance, belief systems, and family structures 

among African, European, and Native American groups. 

6.1.8.d.1.b - Explain how interactions among African, European, and Native American groups 

began a cultural transformation. 

6.1.8.b.2.b - Compare and contrast how the search for natural resources resulted in conflict and 

cooperation among European colonists and Native American groups in the New World. 

6.1.8.c.2.b - Explain the system of mercantilism and its impact on the economies of the colonies 

and European countries. 

6.1.8.d.1.c - Evaluate the impact of the Colombian Exchange on ecology, agriculture, and culture 

from different perspectives. 

Enduring Understandings: 

 The colonists adapted ideas form their 

European heritage and form Native 

American groups to develop new 

political and religious institutions and 

economic systems. 

 The colonist adapted to geographic 

conditions that they were not exposed 

to previously.  

 

Essential Questions: 

 How does geography influence the 

settlement of new land? 

 In what ways wee the outcomes of the 

conflict between European and Native 

Cultures both positive and negative? 

 How does a shift to lifestyle and culture 

result form a geographic location? 

Were the North American Colonies 

truly a land of opportunity?  
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Knowledge: 

 Essential terms pilgrim, compact, self-

rule, majority rule, stock, prosperity, 

cash crop, legislature, burgess, 

authority 

 The interactions between Native 

American and European settlers, such 

as agricultural, trade, cultural 

exchanges, and military alliances and 

conflicts.   

 The background of Spanish 

Exploration, settlement, and missions 

in the American Southwest. 

 The reasons that allowed initial 

colonies such as Jamestown and 

Plymouth to succeed and flourish. 

 The concepts of the Mayflower 

Compact and how it set a standard for 

permanent settlements. 

Skills: 

 Determine the roles of religious 

freedom and participatory government 

in various North American colonies. 

 Explaining how and why early 

government structures developed, and 

determine the impact of these early 

structures on the evolution of American 

politics and institutions.  

 Compare and contrast how the search 

for natural resources resulted conflict 

and cooperation among European 

colonists and Native American groups 

in the New World.  

 Explain the system of mercantilism and 

its impact on the economics of the 

colonies and European countries.  

 Analyze the impact of triangular trade 

on multiple nations and groups. 

 Compare and contrast the voluntary and 

involuntary migratory experiences of 

different groups of people, and explain 

why their experiences differed.  

 

In this unit plan, the following 21st Century Life and Careers skills are addressed: 

Check ALL that apply – 

 

21
st
 Century Themes 

 Indicate whether these skills are: 

 E – encouraged 

 T – taught 

 A – assessed 

Career Ready Practices 

9.1 Personal Financial Literacy  E CRP1.    Act as a responsible and 

contributing citizen and employee. 

 Income and Careers   CRP2.    Apply appropriate academic 

and technical skills. 

 Money Management   CRP3.    Attend to personal health 

and financial well-being. 

 Credit and Debt Management  A CRP4.    Communicate clearly and 

effectively and with reason. 

 Planning, Saving, and Investing   CRP5.    Consider the environmental, 

social and economic impacts of 

decisions. 

 Becoming a Critical Consumer   CRP6.    Demonstrate creativity and 

innovation. 

 Civic Financial Responsibility  T CRP7.    Employ valid and reliable 
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research strategies. 

 Insuring and Protecting  T CRP8.    Utilize critical thinking to 

make sense of problems and 

persevere in solving them. 

9.2 Career Awareness, Exploration, and 

Preparation 

  CRP9.    Model integrity, ethical 

leadership and effective management. 

 Career Awareness   CRP10.  Plan education and career 

paths aligned to personal goals. 

 Career Exploration  E CRP11.  Use technology to enhance 

productivity. 

 Career Preparation  E CRP12.  Work productively in teams 

while using cultural global 

competence. 

Interdisciplinary Connections 

Other standards covered: 

RL.5.1, RL.5.3, RL.5.4, RL.5.5, RL.5.7, RL.5.9 

RI.5.1, RI.5.2, RI.5.3, RI.5.4, RI.5.5, RI.5.6, RI.5.7, RI.5.8, RI.5.9 

 

Student Resources 

Primary Source  Readings Social Studies: United States. (2008). Pearson Education. 

Secondary Source Readings Leveled Readers 

Supporting Text pages  

Teacher Resources 

Texts: 
Don’t Know Much about Pilgrims 

Raven’s Cry 

Constance: A Story about Early Plymouth 

Finding Providence: The Story of Roger Williams 

Stream to the River, River to the Sea 

 

Supplemental Workbooks: 

 

Websites: 
http://www.historyglobe.com/jamestown 

Triangle Trade Interactive Map 

 

Worksheets: 

 

Videos: 
Discovery Education 

Living History: Living at the Plymouth Colony 

Moments in Time: Jamestown: Against All Odds 

American History: Colonial America  

http://www.historyglobe.com/jamestown
http://www.eduplace.com/kids/socsci/books/applications/imaps/maps/g5s_u3/index.html
discoveryeducation.com
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Stage 2 – Assessment Evidence 

Performance Task(s): 

Role Play 

You are a monarch-appointed mediator, sent to 

the colonies to attempt to negotiate a treaty 

between the Natives and the Colonial 

Settlements. Create a chart that outlines the 

wants and needs of the Natives compared to 

the wants and needs of the colonists. Based 

upon this chart, create a script/ dialogue with 

three characters (native Chief, Colonist Leader, 

Mediator) that demonstrates a successful 

negotiation that allows for both the 

needs/wants of the Natives and the Colonists as 

well as some compromises on both sides. 

Other Evidence: 

Pre-Assessment- survey of prior knowledge 

(short quiz, true/false correction, brain 

storming) 

 

Midway assessment-Quiz/Test (including all of 

or some of the following): matching, open 

response, multiple choice, fill in the blank 

Oral assessments 

Participation rubric 

Graded homework/ classwork 

Student conferencing 

Written assignments 

Map skills 

Reading comprehension 

Primary sources analysis 

 

Stage 3 – Learning Plan 

Instructional 

Strategies 

Note- taking form teacher lecture/presentation 

Video learning 

Non-fiction readings 

Fiction Readings  

Textbook Investigation 

Suggested 

Learning 

Activities 

Projects 

Research Projects 

Timelines 

KWL Charts 

Mini-projects 

Modifications Special Education Students: (These are just suggested ideas to modify 

instruction.  All modifications and accommodations should be specific to 

each individual child’s IEP)  Reduce/revise assignments & assessments as 

per IEP; provide individual & small group help; notes, and study guides; 

provide background knowledge. 

 

English Language Learners: 
Small group 

Study Guides 

PowerPoint based notes prior to lesson 
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Students at Risk of Failure: 
Small group 

Study Guides 

PowerPoint based notes prior to lesson 

 

Gifted Students: 
Short term research project developed by teacher 

D indicates differentiation at the lesson level 
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Unit Plan Title 

 

Colonization 

Suggested Time Frame April / June 

 

 

Overview / Rationale 

 

In this unit students will acquire the knowledge and skills to think analytically about how past 

and present interactions of people, cultures, and the environment shape the American heritage. 

Such knowledge and skills enable students to make informed decisions that reflect fundamental 

right and core democratic values as productive citizens in local, national, and global 

communities. Students will acquire the knowledge and skills to think analytically and 

systematically about how past interactions of people, cultures, and the environment affect issues 

across time and cultures. Such knowledge and skills enable students to make informed decisions 

as socially and ethically responsible world citizens in the 21st century. Students will acquire the 

skills needed to be active, informed citizens who value diversity and promote cultural 

understanding by working collaboratively to address challenges that are inherent in living in an 

interconnected world.  

 

 

Stage 1 – Desired Results  

Established Goals: 

6.1.8.a.2.a - Determine the roles of religious freedom and participatory government in various 

North American colonies. 

6.1.8.a.2.c - Explain how demographics (i.e., race, gender, and economic status) affected social, 

economic, and political opportunities during the Colonial era. 

6.1.8.b.2.a - Determine factors that impacted emigration, settlement patterns, and regional 

identities of the colonies. 

6.1.8.c.2.a - Compare the practice of slavery and indentured servitude in Colonial labor systems. 

6.1.8.c.3.a - Explain how taxes and government regulation can affect economic opportunities, 

and assess the impact of these on relations between Britain and its North American colonies. 

6.1.8.d.2.b - Compare and contrast the voluntary and involuntary migratory experiences of 

different groups of people, and explain why their experiences differed. 



 

21 

 

Enduring Understandings: 

 American culture is open to 

interpretation based on who is 

describing it.  

 Globalization had a large impact on the 

founding of America.  

 The citizens of Colonial America were 

as politically, economically, 

religiously, socially, intellectually, and 

artistically diverse as are the citizens of 

the United States today. 

 British actions and policy towards its 

colonies was based on the philosophy 

of Mercantilism. 

 Both the British and the Colonists 

developed strong arguments in their 

positions regarding British taxation 

policy.  

Essential Questions: 

 How does geographical region define 

the characteristics of a colony? 

 Was Colonial America a democratic 

society? 

 What defines a colony’s culture? 

 What drives a colony’s advancements? 

 How does man justify the subjugation 

(slavery) of others? 

 What leads people to change? 

 What are similarities and differences of 

colonial daily life and our daily life? 

 What is the purpose of taxes? Do we 

need taxes? 

 Were the colonies justified in resisting 

British policies after the French and 

Indian War? 

Knowledge: 

 Essential Terms plantation, 

mercantilism, ―taxation without 

representation,‖ indentured servants, 

frontier, puritans, molasses, blacksmith, 

raw material missionary, town meeting, 

charter, expel, fundamental, industry, 

immigrant, militia, apprentice, county, 

delegate, congress, proclamation, 

treason, repeal, boycott, liberty.  

 Spain, France, and Britain’s motives 

and methods of colonization. 

 Push-pull factors bringing colonists to 

the New World. 

 Comparison and contrast of the three 

major sections of the colonies; 

Southern, Middle, and New England 

political, economic, religious, social, 

intellectual, and occupational patterns.  

 That the ―Five big Factors‖ 

(cultural/societal, economic, political, 

geographic, and technological) affected 

the way that different early colonial 

settlements developed. 

 The colonies were split into three major 

sections: New England, Middle, and 

Sothern colonies. 

Skills: 

 Explaining the differences in 

colonization of the Americas by 

England, the Netherlands, France and 

Spain, including governance, relation to 

the mother countries, and interactions 

with other colonies and Native 

Americans. 

 Connecting that people are immigrate 

to the United States today for various 

reasons and that those reasons and the 

five big factors will continue to 

influence the development of our 

cultural norms.  

 Evaluating and predicting how the 

development of the colonies led to 

changes in the relationship between 

colonies and the mother country and 

foreshadowing revolution.  

 Explaining what taxes are, how they are 

collected, and how tax dollars are used 

by local, state, and national 

governments to provide goods and 

services.  
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 The colonies used slavery to gain 

profits form plantations, despite the 

horrible treatment of human beings.  

 What they key tax acts were that the 

British imposed on American colonies: 

Intolerable Act, Sugar Act, Stamp Act, 

etc.  

 

In this unit plan, the following 21st Century Life and Careers skills are addressed: 

Check ALL that apply – 

 

21
st
 Century Themes 

 Indicate whether these skills are: 

 E – encouraged 

 T – taught 

 A – assessed 

Career Ready Practices 

9.1 Personal Financial Literacy  E CRP1.    Act as a responsible and 

contributing citizen and employee. 

 Income and Careers   CRP2.    Apply appropriate academic 

and technical skills. 

 Money Management   CRP3.    Attend to personal health 

and financial well-being. 

 Credit and Debt Management  A CRP4.    Communicate clearly and 

effectively and with reason. 

 Planning, Saving, and Investing   CRP5.    Consider the environmental, 

social and economic impacts of 

decisions. 

 Becoming a Critical Consumer   CRP6.    Demonstrate creativity and 

innovation. 

 Civic Financial Responsibility  T CRP7.    Employ valid and reliable 

research strategies. 

 Insuring and Protecting  T CRP8.    Utilize critical thinking to 

make sense of problems and 

persevere in solving them. 

9.2 Career Awareness, Exploration, and 

Preparation 

  CRP9.    Model integrity, ethical 

leadership and effective management. 

 Career Awareness   CRP10.  Plan education and career 

paths aligned to personal goals. 

 Career Exploration  E CRP11.  Use technology to enhance 

productivity. 

 Career Preparation  E CRP12.  Work productively in teams 

while using cultural global 

competence. 

Interdisciplinary Connections 

Other standards covered: 

RL.5.1, RL.5.3, RL.5.4, RL.5.5, RL.5.7, RL.5.9 
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RI.5.1, RI.5.2, RI.5.3, RI.5.4, RI.5.5, RI.5.6, RI.5.7, RI.5.8, RI.5.9 

Student Resources 

Primary Source Readings Social Studies: United States. (2008). Pearson Education. 

Secondary Source Readings Leveled Readers 

Supporting Text pages  

Teacher Resources 

Texts: 
Charlotte  

Early Thunder 

Jump Ship to Freedom 

 

Supplemental Workbooks: 

 

Websites: 
Colonial Webquest 

Boston Tea Party Historical Society 

The Revolutionary War 

Music during the Colonial times 

Tax History Museum 

IRS 1 Student Link 

IRS 2 Teacher Link 

Colonial Williamsburg 

Social Studies For Kids 

National Archives for Primary Sources and Lesson Plans 

 

Worksheets: 

 

Videos: 
Road to the Revolution 

Discovery Education 

Making the Thirteen Colonies: New England Colonies 

 

 

Stage 2 – Assessment Evidence 

Performance Task(s): 

Role Play 

Colonial Stock Prospectus—Students will 

create a stock prospectus--you are to create a 

pamphlet to convince investors back in 

England to invest in your colony. The problem 

is may investors have given up because of 

Other Evidence: 

Pre-Assessment- survey of prior knowledge 

(short quiz, true/false correction, brain 

storming) 

 

Midway assessment-Quiz/Test (including all of 

or some of the following): matching, open 

response, multiple choice, fill in the blank 

Oral assessments 

http://questgarden.com/104/46/9/100606100112/
http://www.boston-tea-party.org/index.html
http://www.historycentral.com/Revolt/index.html
http://www.earlyamerica.com/music1/revolutionary-war/
http://www.taxhistory.org/www/website.nsf/Web/TaxHistoryMuseum?OpenDocument
https://apps.irs.gov/app/understandingTaxes/student/whys.jsp
https://apps.irs.gov/app/understandingTaxes/teacher/whys.jsp
http://www.history.org/history/
http://www.socialstudiesforkids.com/graphics/13mapnew.htm
http://www.archives.gov/education/lessons/
http://teachertube.com/viewVideo.php?video_id=144117
Discovery%20Education.com
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Native American uprising, unsafe passages 

across the Atlantic, and a lack of return on 

earlier investments. You have been appointed 

(assigned) by the governor of one of the 13 

colonies) and you must research your colony’s 

offerings, the obstacles, and the potential 

returns to the investors (audience). You must 

create a pamphlet/brochure, which incorporates 

text, graphics, and sources information. You 

must also create a 2-minute oral presentation in 

which you will sell your ideas to the investors.  

Role Play 

You have the position of ―Royal 

Prognosticator‖ for King George II. Based 

upon your understanding of the development 

and changes in the Colonies in North America, 

make several predictions about what ―might‖ 

happen as a result of actions over the next four 

decades (1765-1805). 

Math Interdisciplinary  

You are the owner of a Colonial Tea Company. 

Tea costs $11 a case and the import tax costs 

8% of the purchase price. You need to buy 90 

cases. How much will each case cost with the 

addition of the import tax? What will be your 

total price?  

Research Project 

3 groups will create presentations on the 

various colony regions. They will present this 

information to the class. Students will compare 

and contrast the three regions and determine 

the key differences between them. 

 New England Colonies 

 Middle Atlantic Colonies 

 Southern Colonies 

Participation rubric 

Graded homework/ classwork 

Student conferencing 

Written assignments 

Map skills 

Reading comprehension 

Primary sources analysis 
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1. Map and Geography / Climate (recreate 

a map with descriptions of climate and 

vegetation zones) 

2. Religion (Create a chart of the major 

religious groups who settled within the 

region, their belief systems, traditions, 

and practices. Was there anything 

controversial about them?) 

3. Key Leaders / Government (3 trading 

cards giving bulleted biographical 

information including accomplishments 

and challenges leading their colony.) 

4. Economy and Key Industries (picture 

based map with explanations of the key 

industries and what they did.) 

5. Relationship with Native Americans 

(What tribes lived within the region? 

Create a chart as to major conflicts, 

alliances, treaties, and peaceful 

coexistence that happened within the 

region.) 

6. Slavery / African Americans (recreate a 

news article that discusses auction and 

selling of slaves, where they were sold 

to, what jobs they were responsible for 

and their treatment/ rights as human 

beings.) 

 

Final Assessment 

 

Students can write a short essay based on 

which region they would settle if they were 

a potential colonist coming to the new 

world. Students would need to justify what 

prompted them to choose their respective 

region based upon geography and climate, 

religion, leadership and government, 

economics and industries, and relationships 

with Native Americans and African 

Americans. 

 

Stage 3 – Learning Plan 

Instructional Note- taking form teacher lecture/presentation 
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Strategies Video learning 

Non-fiction readings 

Fiction Readings  

Textbook Investigation 

Suggested 

Learning 

Activities 

Projects 

Research Projects 

Timelines 

KWL Charts 

Mini-projects 

Modifications Special Education Students: (These are just suggested ideas to modify 

instruction.  All modifications and accommodations should be specific to 

each individual child’s IEP) Reduce/revise assignments & assessments as 

per IEP; provide individual & small group help; notes, and study guides; 

provide background knowledge. 

 

English Language Learners: 
Small group 

Study Guides 

PowerPoint based notes prior to lesson 

 

Students at Risk of Failure: 
Small group 

Study Guides 

PowerPoint based notes prior to lesson 

 

Gifted Students: 
Short term research project developed by teacher 

D indicates differentiation at the lesson level 
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Appendix 

Why Explore, Why Trade? 

MATERIALS 

1 mailing envelope per group with supplies (See Attached List) 

PROCEDURE 

Students work in groups which represent individual colonies.                                                                                                              

Students will be assigned a job specific to this activity.                                              

Jobs include 

 Scout—Surveys other groups’ materials and report back to colony. 

 Engineer—Directs construction of survival materials. 

 Trader—Negotiates trades with other colonies. 

 Governor—Provides overall leadership and ensures that all colonists are contributing to 

the success of the colony. 

ACTIVITY:  READ THROUGH ALL OF THE STEPS BEFORE BEGINNING 

Distribute sealed envelopes. (Students may not open the envelopes until the activity is 

explained.) Explain activity. Answer any necessary questions. 

1. Your group must elect a leader/Governor 

2. You must decide on a name for your country, state or city. (In this case your colony) 

3. You must provide certain needs for your community which can only be met by 

completing the tasks listed on the chart below. 

4. You must work out any problems by exploring and trading with other communities to 

find the needed supplies. You may only use the supplies contained in each envelope. You 

may not use anything of your own. 

5. Each person must have a job. The leader will decide which job each member will have.  

Jobs are; 

 Scout/Explorer—This person is allowed to get up to look and see what other groups 

have and then report back to the group. The scout may not speak to any other group. 
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 Trader—This person can also get up, but is the only one permitted to speak with 

members of the other groups in order to arrange a trade. 

 Engineer/Organizer—This person is in charge of keeping the materials organized and 

directing the other members on how to construct what is needed if necessary. 

 Governor—This leader is in charge and makes final decisions if the group cannot 

come to an agreement. The Governor should be voted on by the other members and 

then will assign the other jobs. 

6. When you’re done, answer the questions on the reverse side of this sheet. 

 

 

 

 

 

 

 

 

 

 

 

Teacher monitors, intervenes and provides specific feedback as needed.  

Teacher circulates to survey and measure products to determine which colonies survive and 

which colonies fail. 

CLOSURE 

Discuss key discoveries, such as alternate measurement, fastening, coloring and other problem 

solving techniques. 

ASSESSMENT 

FOOD 

Make four strips of green paper, each 3” x 1” 

CLOTHING 

Make a red paper t-shirt 4” high. 

LUXURIES 

Make a four-link paper chain out of gold (yellow) paper. 

SHELTER 

Make a white square 2” on each side and attach a red roof to one side of the square. 

RELIGION 

Make a four page book. 
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Students brainstorm responses to the following open ended questions in order to produce a 

written group response. 

1. What problems did you encounter while trying to fulfill your community’s needs? 

2. How did you overcome these problems? 

3. Why do you think it is necessary for communities to trade? 

4. How do you think trade between communities could be made easier? 

 

A self-assessment will be done individually in order to prove accountability. Each student will 

complete a group assessment in order to give feedback on other group members. 

WHY EXPLORE, WHY TRADE? 

 

Envelope #1   

1 pair of scissors 

1 ruler 

10 paper clips 

2 pencils 

2 6” x 6” squares of red paper 

2 6” x 6” squares of white paper 

Envelope #3 

2 markers 

2 sheets of green paper 

2 sheets of white paper 

2 sheets of yellow paper 

 

 

Envelope 2 

1 pair of scissors 

1 glue stick 

2 sheets of blue paper 

2 sheets of white paper 

Envelope #4 

1 sheet of green paper 

1 sheet of yellow paper 

1 sheet of blue paper 

1 sheet of white paper 

1 sheet of purple paper  

 

 


